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2022年度早稲田大学大学院教育学研究科

博士後期課程一般・外国学生入学試験問題 資料解読

【教科教育学専攻（社会科教育学。社会科内容学）】

解答上の注意

1疇 教科教育学専攻（社会科教育学・社会科内容学）の受験者は、下記の表に従い、出願時に届け出た指導教員

に対応する問題を選び、解答しなさい。

志願票に記入した 志願票に記入した
解答すべき問題・ページ 解答用紙の種類

研究指導名 指導教員名

社会科教育学研究指導 池 俊介

社会科内容学研究指導 箸本健二 問題 1 CP.2) 横書き

社会科内容学研究指導 山内 昌和

社会科教育学研究指導 近藤孝弘

社会科内容学研究指導 遠藤美奈

社会科内容学研究指導 藁谷友紀

熊谷善彰
問題 2 (P.3) 横書き

社会科内容学研究指導

社会科内容学研究指導 若林幹夫

社会科内容学研究指導 伊藤 守

社会科内容学研究指導 石濱裕美子 問題 3 (P.4) 横書き

社会科内容学研究指導 小松 香織 問題 4 CP.5) 横書き

社会科内容学研究指導 堀越宏一 問題 5 CP.6) 横書き

社会科内容学研究指導 小森宏美 問題 6 (P.7) 横書き

社会科内容学研究指導 高木徳郎 問題 7 CP.8) 縦書き

社会科内容学研究指導 大橋幸泰 問題 8 CP.9,..._,10) 縦書き

2. 問題用紙は「 10ページ」 （本ページ含む）、解答用紙は問題 1~ 6は 「横書き 1枚」、問題 7~8は「縦

書き 2枚」である。必ず枚数を確認する こと。

3. 問題番号に対応する解答用紙 （縦書き ・横書き どちらか） の所定欄に研究指導名・ 指導教員名 ・受験番号・

氏名を必ず記入するごと。

4.解答用紙の所定の欄に問題番号、設問番号を記入してから解答するこ と（例 「問題 1」)。

5. 縦書き解答用紙（問題 7~8解答用）は 2枚配付しているので、必要な場合は所定の欄に必要事項を記入の

上使用すること。

6。 解答すべき 問題以外を解答した場合、当該解答は「 0点」とする。

7.解答用紙がホッチキスで綴じられている場合、ホッチキスははずさないこと。また、無解答の解答用紙でも

提出すること。

以上

ー
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早稲田大学大学院教育学研究科博士後期課程入学試験問題

科目名 資料解読（社会科教育学誕社会科内容学）

問題1

人新世 (Anthropocene) と人口地理学に関連する以下の英文を翻訳しなさい。

In 2009, UN High Commissioner for_ Refugees Antenio Guterrez named five 

mega-trends that would complicate humanitarian effort within his area of responsibility 

in the near future (UN 2009). These were: urbanization, migration, population growth, 

・ climate change, and food, water and energy insecurity. Whilst the first three refer to topics 

familiar and traditionally of central significance to Population Geography, the latter two 

reflect emerging contexts whose population geography impacts are thus relatively novel. 

Critically, however, all five trends have Population Geography resonances that extend far 

beyond their major consequences for refugees. They are also contexts that can be 

supplemented by others and togetl1er help justify the claim that the present period merits 

the label Anthropocene. 

The term Anthropocene was coined at the turn of the Millennium by Nobel Prize 

winning Chemist Paul Crutzen and freshwater Ecologist Eugene Stoermer (Crutzen and 

Stoermer 2000). It has come to stand for "human impacts on the Earth's surface of such 

magnitude, scope and scale as to present an existential threat —or, perhaps, to offer 

transformative opportunities? - to people and other planetary life forms" (Castree 2014: 

437). The suggestion is even that the geological epoch the Holocene is now ending (e.g. 

Crutzen 2002), although how this can be conclusively decided remains面ghlyelusive 

(Castree 2014). Most significantly, as Castree1s definition suggests, the Anthropocene is 

not just some neutral condition for scientists to debate at conferences and injournals but 

signifies a stepping-up of hum皿 impactson the world that may be end皿geringthe very 

survival of humanity and numerous other living things (Sachs 2012). Typically depicted 

is "an unlmown and potentially in hospitable Anthropocenic future" (Castree 2014: 441) 

as transgression of a series of more or less determined global environmental boundaries 

that allowed "a safe operating space for humanity" (Rockstrem et al. 2009) increasingly 

occurs. 

出典 ：Barcus,Hand Halfacree, K. 2018. An introduction to population geographies. 

Routledge. p.311 

※WEB掲載に際し、以下のとおり出典を追記しております。
From: An Introduction to Population Geographies Lives Across Space, 
Holly R. Barcus, Keith Halfacree, 
Copyright c 2018 and Imprint. Reproduced by permission of Taylor & Francis Group. 
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2 0 2 2年度

早稲田大学大学院教育学研究科博士後期課程入学試験問題

科且名 資料解読（社会科教育学・社会科内容学）

問題2
以下の英文を読んで、設問に答えなさい。

Finally, the sod ology of science and technology has given rise to what is probably the 

most radical understanding ofhybridity: actor-network theory. Most often associated 

with the philosopher Bruno Latour, actor-network theory's central claim is that moder• 

nity has been based upon a seemingly "natural" but actually artificial ontology that 

distinguishes between "nature" and "society/'or between the human and "nonhuman" 

domains.Actor--network theory posits that the world is based upon "hybrid networks" of 

human and nonhuman hybrid subject-objects. In this perspective, nonhuman "actants" 

have a form of agency that emerges, not from the intrinsic capacity of nonhuman "things'' 

to act alone) but rather from these things'interdependent interactions with other 
resources—both technological and human—in a given sociotechnical system. These 

hybrid networks must be analyzed holistically in order to understand the interplay of 

technologies and social actants (Latour, 1993: 10-11; see also Latour, 2005). 

Actor—network theory is heavily dependent upon the idea of hybridity. By freeing us 
from modes of either/ or thin枷 g1and by creating a generalized principle of"symmetry" 

between people and "things,''it enables us to identify sociotechnical systems whose 

functioning depends upon the intermingled agencies of the social and the technologi-

cal. Indeed, Latour's assumption is that the very terms "social" and "technological" are 

merely labels of convenience that do not hold any substantive meaning. As he vividly 

puts it".書 .whenwe find ourselves invaded by frozen embryos, expert systems, digital 

machines, sensor-equipped robots, hybrid corn, data banks, psychotropic drugs, whales 

outfitted with radar sounding devices, gene synthesizers, audience analyzers, and so 

on, when our daily newspapers display all these monsters on page after page1 and when 

none of these chimera can be properly on the object side or on the subject side, or even 

in between, something has to be done" (Latour, 1993: 49-、50)．
Actor-network theory's relational theory of agency and power is controversial pri-

marily due to this understanding of hybridity, but the approach has radiated out from 

its origins in the sociology of science and is now _starting to influence many different 

fields of inquiry, including anthropolo邸 politicaltheory, the sociology of organizations, 

social psychology, communication, and cultural studies (~aldhana, 2003). Its. influence 

has been particularly strong in human geography (Lul~a1 2009; Thompson & Cupples, 

2008; Whatmore, 2002) and is now growing in infonμat'ion systems research (Heeks & 

Stanforth, 2007; Ranerup, 2007). More recently, some scholars have integrated some of 

the themes of actor-network theory with broader philosophical ideas i_n poststructuralism 

and empirical developments in political communication. Most important here is the idea 

of the assemblage, which I discuss in chapter 4. Originally introduced by Gilles Deleuze 

and F幽 Guattari(Deleuze & Guattari, 2004), the idea of the assemblage has recently 

been stripped down to its essentials and used as am,eans of capturing the heterogeneous 

social and technological aspects of collective action in. news making and political cam-

paigning (Chadwick, 2011a, 2011b; Kreiss, 2012; R. K. Nielsen, 2012). ~ -
and aE!:encv in th e_context ofinte!ITated but still conflict-ri rl 

andtechnologesoffersacrea廿veorientationforthestudyofm叫iaandpoliticg.-

出典： Chadwick,Andrew, The Hybrid Media System: Politics and Power, 

Oxford University Press. 2013. p.13~14 
※ページ下部に出典を追記しております。

設問 1 冒頭の Finallyからはじまる文章から、 24行目まで (Latour,1993:49-50まで）

の文章を全訳しなさい。

設問2 下線部で筆者が述べていることを、現在のメディア環境に即して説明しなさい。

※WEB掲載に際し、以下のとおり出典を追記しております。
From The Hybrid Media System Politics and Power, 
Andrew Chadwick. c Oxford University Press 2013. 
Reproduced with permission of the Licensor through PLSclear. 
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2 0 2 2年度

早稲田大学大学院教育学研究科博士後期課程入学試験問題

科目名 資料解読-l社会科教育学耀社会科内容学）

問題3

以下の問題文(1904年のラサ条約の前文）を読み、以下の質問に答えなさい。

(1)全文を和訳せよ。

(2)下線部①から③についてその内容をそれぞれ歴史的背景を含めて具体的に説明せよ。

CONVENTION BETWEEN GREAT BRITAIN AND THIBET 

Signed at Lhasa, 7 September, 1904 

Whereas doubts and difficulties have arisen as to the meaning and validity of the Anglo-

Chinese Convention of 1890①,and the Trade Regulations of 1893, and as to the liabilities of 

the Thibetan Government under these Agreements; and whereas recent occurrences② have 

tended towards a disturba,nce of the relations of friendship and good understanding which 

have existed between the British Government and the Government of Thibet; and whereas it 

is desirable to restore peace and amicable relations, and to resolve and determine the doubts 

and difficulties as aforesaid, the said Governments have resolved to conclude a Convention 

with these objects, and the following Articles have been agreed upon by Colonel F.E. Young-

husband, C.I.E., in virtue of full powers vested in him by His Britannic Majesty's Government 

and on behalf of that said Government, and LoSang Gyal-Tsen, the Ga-den Ti-Rimpoche, 

and the Representatives of the Council of the three monasteries, Sera, Dre-pung, and Ga-den, 

and of the ecclesiastical and lay officials of the ~竺世凶~ on behalf of the 

Government of Thibet. 
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2 0 2 2年度

早稲田大学大学院教育学研究科博士後期課程入学試験問題

科目名 資料解読（社会科教育学爾社会科内容学）

問題4

以下の文章について設問 1、2、 3に答えなさい。

設問 1 下線部を現代トルコ文字に転写しなさい。

設問 2 下線部を日本語に訳しなさい。

設問 3 波線部の語について説明しなさい。
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2 0 2 2年度

早稲田大学大学院教育学研究科博士後期課程入学試験問題

科目名菫t料解読（社会科教育学 ・社会科内容学）

問題5

中世騎士に関して書かれた次の文章について、以下の問いに答えなさい。 （出典： J.Flori, 
"Chevalerie", dans Dictionn紅reraisonn釦dePOccident m故栂val,ed. J. Le Goff & J. -C. Schmitt, 
Paris, 1999, pp.199-200.) 
(1) 「 」に挟まれた部分を全訳しなさい。
(2) 中世ヨーロッパの騎士と身分制について説明しなさい。

※この問題は、著作権の関係により掲載ができません。
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2 0 2 2年度

早稲田大学大学院教育学研究科博士後期課程入学試験問題

科目名 資料解読（社会科教育学凸社会科内容学）

問題6

次の英文を日本語に訳しなさい。その際、注および括弧内の語句は、無視しなさい。

LANGUAGE AND IDENTITY 

Wesrern Upper Sil邸．ia'sCommunist-led au出oriti邸 launchedthe're-
Poloni:r..ation action'in出eregion in early autumn 1945. At its core were're-

Polonization courses'(ku匈 repoi(}曲呪ine)會 Thesewere largely voluntary. 
They were aimed principally at adults among the'in出genouspopulation' 
(lt¢dnoitんutochtoniczna).They were run mainly by state schools with如

support of the Ministry of Education and the region's town and districr 

administrations. The primary purpose of these courses was to teach sran-
dard Polish to a local population which mainly spoke a distinct regional 
dialect of the langu喀e(see Chapter 6). But they also included lessons on 

Polish history, Polish geography and often eve.n vocational subjects such as 

bookkeeping. A number of're-Polonizati number of're-Polonization courses'were started in western 

Upper Silesia in early amumn 1945 as the first postwar academic year got 

underway. Thereafter the state authorities attempted to set up or facilitate 
如 settingup of new courses in as many of western Upper Silesia's towns 

and vill.ages as possible. The numb ベe number of're-Polonization courses'therefore 

increased steadily over the next several years. In Opole D.istrkt, for exam-
ple,.a t0tal of 34 courses were nm in the academic year of 1945-6, attended 
by 1,3:;,.5 students from both Opole town and the rural part of Opole Dis~ 
crict. A further eight courses had been started by December I?46. From 
the very ourset a new'Gyrnn邸 iumfor Adults'in Opole town functioned 

f l '  出ng'as one of the main institutions providing're-Polonir..ation courses'in the 

whole of western Upper Silesia. 2 

Yet the region's au出oritiesr咤arded're-Polonizationcourses'邸 only

one of the me印1sthrough which they would bring about the cultural 
assimilation of th~'indigenous Poles'.'Re-Poloni唸 tion'wouldalso be a 
matter of exposing the'autochthons'(i.e噌， indigenousresidents) to ~ol~ 
ish language-and ~ulture in a more general sense, including P:O~!d~ng 
chem,.,;ith-oppottuniries to interact with Polish settlers.ふ weshall~知
cuss in Chapt~r IO, one of the things this implied was allowing the Polish 
arm of the Roman Catholic Church to rake control of German Roman 
Ca由olicand Protestant churches in the region. But it also meam set-

ting up in towns and villages throughout the region Poli~h _c~mrnunity 
centres (d,(Jmy ku!tury), Polish social dubs, Polish libraries, Polis_h cinema~ 
and, most i~pornu{tly, Polish state schools. Despite a sev~re shortage o~ 
Polish teache{s in the immediate postwar period, the authorities started 

to open Polish srate schools in western Upper Silesia ar the scan of the 

school year in early aummn 1945. German schooling had already been 
prohibited in the region in February 1945. The Communist-led authorities 
regarded Polish state schools as an absolutely central element of the're-
Polonizacion'process. This was parrly because they used school buildings 

for the're-Polonization courses'run for the local adult population. But, 
more importantly, the authorities believed that normal school educarion for 

children was an integral element of the 're•Polonization'process. By attend-
ing Polish school lessons,'indigenous children'would inevitably become 
instilled with convemional Polish language and culture. At the same time, 

Polish language tuition could be provided to children during normal school 
hours、

Throughout western Upper Silesia, rhe Communise-led authorities 
viewed the're-Po!onization'of children and teenagers as especially impor-
cant because they recognized that this section of the'indigenous population' 

would be easier to influence rhan the adults. They also realized chat older 
children and teenagers ha.cl been exposed to particularly hea,ry doses of 
Nazi propa即ndabefore r945 and were more likely to have no command 

of the regional Polish dialect疇 The're-Poloniね tion'ofolder children and 
teenagers was therefore more urgent由anfor the rest of the population. 

゜The problem w邸 chat'indigenousPolish'parents proved very reluctant ro 
と

send,their children to Polish schools in the early postwar ye叩 Thepro-
portion of'indigenous'children actend.ing school in western Upper Silesia 

never crossed 15 per cent in the years 1945-8.3 . ． ※WEB掲載に際し、以下のとおり出典を追記しております。
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From Germans to Poles: Communism, Nationalism and Ethnic Cleansing after the 
Second World War, Hugo Service. 
cHugo Service 2013. Reproduced with permission of the Licensor through PLSclear. 
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及
乗
燭
、
御
乳

付
、
左
少
緋
顕
隆
妻
云
々
、

御
湯
灌
身
僧
正
塔
春
委
勤
之
、

今
夜
射
瞭
、
源
中
納
言
、
右
宰
相
中
狩
、
忠
、
右
中
舞
、
亨
少
納
言

亨
勤
之
、

科
目
名
資
料
解
読

8
 



A 

二
0
二
ニ
年
度

早
稲
田
大
学
大
学
院
教
育
学
研
究
科
博
士
後
期
課
程
入
学
試
験
問
題

科

目

名

資

料

解

読

（

社

会

科

教

育

学

霞
社
会
科
内
容
学
）

問
題
8

.

-

A

と

B
、
ど
ち
ら
も
全
文
楷
書
で
筆
写
し
な
さ
い
。
判
読
で
き
な
い
箇
所
は
口
で
記
し
な
さ
い
。

ニ

A
か

B
の
ど
ち
ら
か
一
方
の
史
料
を
選
択
し
、
そ
の
内
容
に
つ
い
て
近
年
の
研
究
を
ふ
ま
え
て

論
じ
な
さ
い
。

ー
ヤ
応
伶
叶
誓
霊
年
畠
村

~
喜
…
ら
犀
叶
に
阪
条

杓
ッ
柔
出

1
か
人
日
ぢ
ふ
了
ク
月

:'一十七夙
t
炊
為
崖
依
9
及

列
化
鉄
菟
’
を
化
履
虞
佑
別
伶

考
打
穴
砂
府
蒻
る
ほ
§fな
り
を
立
店
厄
ぶ

伶
•
•
広
・
・
撃••• 

:.i"ふ屯＇を

そ
ら
い
ゆ

え
柘
｛
f-

友
ゑ
！
才
バ
始
‘
好
厄
え
坪
叩
□

嘉
お
名
？
1
原‘

↓
篠
え

1
久
久

0ノ



児
石
岱
ん
奇
江
几
元
舛

偽
倉
立
尺
乳
塾
百
玲
月
え
？
沈
古
民

1
府
羞
Y
忍
羹
公
摩
う
心
畠
伍
名
乞

ざ
言
文
り
賣
足
月
畠
ぶ
笈
で
羞
り
東
仇

心
ク
嵐
互
嘉
i

貧

i
盆
匁
ー
万

0

ヵ
月
嘉
3
｀
門
と
9
氏
約
島
る
昂
ー

み

i
土

i
i
t
/）
ふ
＇
ク
因
肴
約

9
了
低
ー
ー
外
は
存
サ
屈
ょ
乳
虚

Y
虚
↑
＇
公
ぷ
帆
ク
専
乱
了
星
：
も
紅
斉
函

1
み
悶
は
名
み
翌
崖
¢
覧
て
も
応

履
ー
ぃ
り
懇
公
賃
；
る
筑
岱
裟
爪
烙
i
先

B
 

二
0
二
ニ
年
度

早
稲
田
大
学
大
学
院
教
育
学
研
究
科
博
士
後
期
課
程
入
学
試
験
間
題

科
目
名
資
料
解
読
（
社
会
科
教
育
学
薦
社
会
科
内
容
学
）
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