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Passage A
By Janet ]. Boseovski

[1]  You might hesitate to make a character judgment about someone based on a first encounter. Most
adults would probably want to see how a stranger acts in several different circumstances, to decide whether

someone new is nice, mean or trustworthy.

[2]  Young children are strikingly less cautious when making character judgments. They often show a
positivity bias: a tendency to focus on positive actions or selectively process information that promotes

positive judgments about the self, others, or even animals and objects.

[3] Why does it matter if children see the world through rose-colored glasses? Children who are overly
optimistic may unwittingly find themselves in unsafe situations, or they may be unable or unwilling to
learn from constructive feedback. And in an era of “fake news” and myriad informational sources, () it’s

more important than ever to raise strong critical thinkers who will grow into adults who make informed

life decisions. Psychologists like me investigate this optimism that seems to emerge very early in life to

tigure out more about how it works — and how and why it eventually decreases over time.

[4] In many ways, children are sophisticated thinkers. In early childhood, they carefully gather data from
their environment to construct theories about the world. For example, children understand that animate
objects, such as animals, operate very differently from inanimate objects, such as chairs. Even preschoolers
can tell the difference between experts and non-experts, and they understand that different kinds of
experts know different things — like how doctors know how human bodies work and mechanics know how
cars work. Children even track people’s records of accuracy to decide whether they can be trusted as

learning sources for things like the names of unknown objects.

[5]  This level of [A] is impressive, but it is sorely lacking when children are asked to make evaluative

rather than neutral judgments. Here, children show clear evidence of a positivity bias.

[6]  For example, my colleagues and I have shown that 3- to 6-year-olds only need to see one positive
behavior to judge a story character as nice, but several negative behaviors to judge a character as mean.
I've also found that children reject negative trait descriptions about strangers {such as “mean”) from

credible judges of character, but readily accept positive trait descriptions (like “nice”).



[7]  Whereas children use information about expertise effectively in non-evaluative domains — like when
learning about dog breeds —they are reluctant to trust experts who make negative evaluations. For example,
my lab found that 6- and 7-year-olds trusted positive descriptions of an unfamiliar animal {such as
“friendly”) by a zookeeper, but disregarded negative descriptions {like “dangerous”). Instead they trusted

a non-expert who gave positive descriptions.

[8] In our other research, children mistrusted an expert’s negative assessment of artwork and instead
trusted a group of laypeople who judged it positively. And preschoolers tend to evaluate their own
performance on problem solving and on drawing positively even after being told that they were

outperformed by a peer.

[9]  Altogether, research reveals that the positivity bias is present as early as 3 years of age, peaks in
middle childhood, and weakens only in late childhood.

[10] Psychologists don’t know for sure why kids are so optimistic. It’s likely due in part to the positive

social experiences that most children are lucky enough to have early in life.

[11] With age, children are exposed to harsher realities. They begin to see differences in performance
among people, including their peers, and this gives them a sense of where they stand in relation to others.
They eventually receive evaluative feedback from their teachers and start to experience a greater variety

of negative relational experiences, like bullying.

[12] @ Even so, children often remain stubbornly optimistic despite contrary evidence. There may be

different forces at play here: Because positivity is so ingrained in children’s minds, they may struggle to
pay attention to and integrate contradictory evidence into their working theories about people. American
children are also taught not to say mean things about others and may question the intentions of well-
meaning people that speak hard truths. This may be the reasen that children prioritize benevolence over

expertise when learning new information.

*MHE @ Janet J. Boseovski Associate Professor of Psychology, University of North Carolina — Greensboro
https://theconversation.com/children-are-natural-optimists-which-comes-with-psychological-pros-and-
cons-93532



Q1. In Paragraph 3, the phrase "rose-colored glasses” refers to
a. children’s tendency to evaluate themselves and others positively.
b. insights children often have about strangers’ personality problems.
¢.  sophisticated ways in which children learn from data.

d.  the tendency of children to distrust people around them.

Q2. According to the author, the positivity bias is a problem because it
a. cannot prevent bullying and other negative experiences.
b.  decreases over time.
¢.  pays too much attention to contradictory evidence.

d. puts children at risk.

Q3. Which of the following best completes [A] in Paragraph 57
a.  curiosity
b.  knowledge
C.  nervousness

d.  skepticism

(4. In Paragraph 7, the author mentions dog breeds as an example of a situation where children
a.  become too optimistic in decision-making.
b.  believe information offered by experts.
c.  distinguish experts from non-experts.

d.  distrust negative opinions of experts.

(5. Which of the following would be the best title for Passage A?
a.  Children: Uncritically optimistic judgment makers
b.  Diversity in judgment-making behaviors among children
¢.  How education impacts children’s judgment accuracy

d. The amazing sophistication of children’s learning



Passage B

By Taro Okuma

[1] Ifound the article written by Boseovski eye-opening. The author highlights an interesting contrast in

her article: @) the appropriateness of children’s decision-making not involving evaluation, as opposed to

children’s tendency to become excessively positive when they are required to make evaluative judgments.

Boseovski’s own previous psychological studies on children’s decision-making behaviors provide support
tor her view above as well. In this essay, I will comment on two issues discussed by Boseovski and explain

what I would like to explore further.

[2] One such point is that children’s tendency to perceive themselves and their surroundings through
such “rose-colored glasses” proposed by Boseovski may not always be true. As an example, Linda Stade, a
writer and consultant working with children and their parents for over 30 years, offers a completely
different viewpoint as a practitioner. She claims that children are in fact negative, requiring support to
avoid depression. One explanation for these two authors’ sharply contrasting viewpoints might lie in
differences in the characteristics of children they typically work with such as personality and gender. It
may be interesting to see how findings may change if previous studies supporting the positivity bias are

conducted again with different groups of children.

[3] Another point of consideration is why children develop the positivity bias. Boseovski notes that, while
currently few satisfactory explanations seem available, the environment in which children are raised may
matter. In particular, her attribution of American children’s positivity bias to education is intriguing. This
seems to suggest that various factors such as community and cultural values surrounding children may
affect how they perceive themselves and others in important ways. Cross-cultural studies comparing

children’s judgment-making behaviors would facilitate our understanding of this issue.

[4] Finally, Boseovski's article led me to wonder how the positivity bias develops into adulthood. In fact,
while looking into the related literature, I found that the positivity bias and its relationship to aging is a
topic extensively studied in psychology. For example, Dr. Andrew Reed at Stanford University and his
team recently synthesized results of 100 previous studies comparing the positivity and negativity biases
between different age groups in adults. As a result, they found that, overall, clder adults tended to exhibit
a stronger positivity bias than younger adults. Reed and his team explained this finding in relation to the
change in life goals across age groups. Younger adults tend to emphasize acquiring skills and seeking
opportunities for personal and professional development as their goals, whereas clder adults tend to view

their emotional satisfaction as more important.

[5] Allin all, while positivity bias may be a good explanation of children’s judgment-making behaviors,
I believe additional research is needed in terms of [B] and [C]. In addition, I would like to further

investigate [D].



Q6. Which part of Passage A is the underlined part (3) in Passage B based on?
a. Paragraphs 1 and 2
b. Paragraph 3 only
c.  Paragraphs 4 through 8
d. Paragraphs 9 through 12

Q7. It can be inferred from Paragraph 2 that the author of Passage B assumes that
a.  children’s judgment-making behaviors have changed over the last three decades.
b.  Stade’s opinion is supported by many more studies than Boseovski’s.
c. the disagreement between Boseovski’'s and Stade’s positions was unexpected.

d.  who participates in a study is an important issue that affects research results.

(8. The author’s main point of Paragraph 3 is that
a. cultural background may be a stronger reason for children’s positivity than their personality.
b. itis well understood that findings about American children can be applied to other cultures.

c.  further studies as to how social and cultural differences influence positivity bias are needed.

i

the explanation of possible causes for children’s positivity bias in Passage A is irrelevant.

Q9. When the information from Passages A and B is combined, the positivity bias tends to reach its
highest points during

a. early childhood and early adulthood.
b. early childhood and late adultheod.

c. middle childhood and early adulthood.
d. middle childhood and late adulthood.
e. late childhood and early adulthood.

t. late childhood and late adulthooed.

(310. The author provides the description of Reed and his colleagues’ research results in Paragraph 4 in

order to
a. argue for Passage A’s claim that the positivity bias is not related to adults.
b. emphasize the difficulty of synthesizing results of many similar studies.
c.  suggest the importance of studying children’s lite goals.
d.  support his argument that this topic is a widely studied research topic.



Q11. Which of the following are the main points, not details, of Passage B that best complete [B], [C],
and [D]? (The order does NOT matter for [B] and [C].)

a. how generalizable Boseovski’s research results are

b.  how positivity bias develops through one’s lite

¢.  what we should teach children about decision-making
d.  what we can do to prevent children’s depression

e. where children’s positivity bias comes from

t.  where future aging studies should be conducted

g. why Boseovski’s opinion is not supported by evidence
h.  why the negativity bias must be studied more
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Children should be raught to be critical thinkers.
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® According to Tanaka, the age of artificial intelligence has come. However, -+
® I strongly agree with Kim’s point that we should take advantage of new technologies because:
® White’s study shows/suggests that
@ In her article, Brown says, “Robots cannot replace human beings.” While this may be true to some

extent, -
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[ agree with the opinion that children should be taught to be critical thinkers. Some people argue that “how
to be critical” should not be taught because it grows naturally in children as they become older. However,
according to psychologist Janet Boseovsky, children are biased to see the world positively and can be easily
misguided. It is therefore essential to teach children the critical skills they will need to be able to tell the
difference between what is likely to be true and what might be false. As Passage A points out, this is
especially important because we now live “in an era of ‘fake news.”” Children might be exposed to
information full of fake news when they are too young to judge what news is fake and what is not.
Considering this, I feel strongly that children should be taught ways to make wise decisions so they can

become responsible adults living in a world with various information sources. {162 3&)
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