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In This Presentation

A brief introduction to English Language 
Education in Japan
An Illustration of Communicative Activity 
– Interactive English Forum
Dysfluency: mistakes, speech rates, 
pauses, repetitions, fillers, evasions, etc
Conversation Management Discourse 
Markers



(c) 2004  M. Nakano & J. Negishi, Waseda University Digital Campus Consortium

A Brief Introduction to English 
Language Education in Japan

Course of Study in JapanCourse of Study in Japan
Grammar based

Canale & Swain(1980)

1988 Developing communicative competence

1998 Developing “practical” communicative  
competence

Junior High School: listening and speaking
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Action Plan to Cultivate “Japanese 
with English Abilities” (2003)
- Junior high schools,  senior high  schools:  

graduate can communicate in English in 
their daily life 

- Universities: 
graduate can use English in their work

- English teachers: 
acquire English skills
TOEFL 550(PBT), TOEIC 730, STEP Pre-1st
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Super English Language High School
2002: 18 senior high schools 
2003: 53 senior high schools

Listening Test in the Common University 
Entrance Examination (600,000 students)

2006～

Vocabulary (Course of Study)
JHS: 900 words   
SHS: English Ⅰ:1300 words, Reading: 2200 words
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An Illustration of Communicative 
Activity – Interactive English Forum

Interactive English Forum

An alternative to traditional speech contests
City-level, District-level, Prefecture-level

Participants
Junior high school students

1) District-level participants: middle level students (MLS)
2) Prefecture-level participants: higher level students (HLS)

Format
Five-minute oral interactions in groups of three
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A Pilot Study 1: Dysfluency Analysis

Analysis of Data obtained from English 
Interactive Forum
Analysis of Interactions among Native 
Speakers (ALT)
Mistakes, total words spoken, speech 
rate, pauses, repetitions, self-corrections, 
and evasions such as rephrasing, use of 
loan-words 
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Groups: random selection
‘middle level’ students: 3×4 groups = 12   → MLS

‘higher level’ students: 3×4 groups = 12   → HLS

(native speakers: 3×4 groups = 12)          → NS

Topics: given a few minutes prior to 
discussion

e.g.  School, Family, Friends,  
Culture, Useful, etc.

Time: 5 minutes
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Dysfluency: mistakes, speech rates, 
pauses, repetitions, fillers, evasions, etc.

Table 1  Mean Values of Each Group
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MLS 5.41 157.3 1.61 4.36 16.25 14.17 36.25 2.75 2.00 18.42 1.17

HLS 5.07 209.2 2.12 4.36 13.42 9.83 49.00 2.92 1.42 18.92 0.92

NS 0.12 241.8 2.69 7.84 14.33 11.83 31.08 1.33 0.75 10.83 0.08

MLS = 1 1.00 1.00 1.00 1.00 1.00 1.00 1.00 1.00 1.00 1.00 1.00

HLS 0.94 1.33 1.32 1.00 0.83 0.69 1.35 1.06 0.71 1.03 0.79

NS 0.02 1.54 1.67 1.80 0.88 0.84 0.86 0.48 0.38 0.59 0.07

FLUENCY STRATEGY

In 5 min.



(c) 2004  M. Nakano & J. Negishi, Waseda University Digital Campus Consortium

Grammatical Mistakes in 5 min

MLS:  8.51 grammatical mistakes on 
average per 5 minutes
HLS: 10.61 mistakes
NS: 0.29 mistakes
Learners’ common errors: subject-verb 
agreement, omission of plural markers, 
or object nouns and some word-order 
mistakes – mostly negative NL transfer
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Average Number of Mistakes per 100 words
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Figure 1  The number of mistakes

MLS = 1

HLS

NS

MLS ≒ HLS  ≫ NS

5.41     5.07    very few 

e.g.

- I also like grape.

- But I don't like, too. 

- Delicious is apples in Aomori.
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Total number of words 
Rate of speech

Number of words/sentence
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Figure 2  The total number of words, the rate of speech
(words/sec) and the number of words/sentence

MLS = 1

HLS

NSMLS ≦ HLS  ＜ NS
157            209           242
1.61           2.12          2.69
4.36           4.36          7.14
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Number of Pauses, Length of Pauses
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Figure 3  The number of pauses and
     the length of pauses

MLS = 1

HLS

NS

HLS: least

13.4                  9.8sec

HLS: least HLS: least
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Figure 4  The number of sentences, the number of repetitions,
and the number of fillers

MLS = 1

HLS

NS

Number of sentences 

Number of repetitions 

Number of Fillers
HLS: most

49.0            2.9           18.9  

HLS: most HLS: most
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Figure 5  The number of self-corrections, evasions,
rephrases, and loan-words

MLS = 1

HLS

NS

Number of self-corrections, 

Number of evasions, rephrases, and loan-words  

MLS ＞ HLS ＞ NS

2.0         1.4          0.7

1.2         0.9          few
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Discriminant Analysis

Table 2  Characteristic value and significance probability

MLS - HLS

HLS - NS

MLS - NS

Characteristic value

2.62

7.11

8.48

0.056

0.001

＜0.001

[     ]

[ ** ]

[ ** ]

Significance probability
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Japanese English seen in Pilot 1

MLS, HLS and NS are differentiated in 
terms of total words spoken, speech rate, 
length of pauses, and the number of 
sentences used → Japanese learners 
at this level speak less but use shorter 
pauses slightly less often than NS, 
relying on shorter simple sentences, and 
using a lot of repetitions  and fillers.  



(c) 2004  M. Nakano & J. Negishi, Waseda University Digital Campus Consortium

Japanese English seen in Pilot 1

NS correct themselves but MLS do so 
three times more than NS.
NS rarely use rephrasing, evasion 
strategies nor loan words, which is 
expected.  
The more fluent the group is, the lower 
the number of self-corrections, evasions, 
rephrases and loan-words is.
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Pedagogical tips                    1/2

Teach learners to pause at the thought units.  
The pauses can be a little longer, which allows 
us to have a sufficient speech planning time. 
→ Be brief and orderly (maxim of manner), 
make your contribution relevant as informative 
as is required (maxims of relevance and 
quantity), so that they should avoid using too 
many repetitions, fillers, and short segments. 
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Pedagogical tips 2/2

Japanese learners in general tend to use shorter 
segments, repetitions, and fillers much more than NSs
and their length of pauses is shorter and they pause 
less often, as if they feel pressurized to speak faster. 
This suggests that our image of NS fluency is to 
produce sounds constantly and rapidly; i.e., ‘the fluent 
speaker speaks very fast without any pause.’ This is 
true among some American speakers.  But it is difficult 
to adjust our native speech habits.  Slow speakers of 
Japanese are allowed to speak English slowly and 
vice versa.
Learners’ image of ‘fluency’ might have a bad 
influence on their performance.  
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My intuitions about EIL principles

In order to facilitate efficient communication, 
we should respect Grician maxims: maxim of 
quality, maxim of quantity, maxim of relevance 
and maxim of manner.
In order to maintain good relationship with 
other partners (see in Lecture 2 Japanese 
English at the junior high school level), we 
should encourage our students to master 
politeness principles: don’t impose, give 
options and make your receiver feel good.
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Conversation Management 
Discourse Markers

Some Features of the Use of Conversation 
Management Discourse Markers (CMDM)

Participants:
1) Japanese junior high school students (JHS) 
2) Philippine immigrants (ESL) 
3) Native Canadians (NS) 
Format:
Five-minute oral interactions in groups of three
Topic: Culture



(c) 2004  M. Nakano & J. Negishi, Waseda University Digital Campus Consortium

Conversation Management

Lexical CMDMs: 
1 Listener’s feedback to a speaker to show L’s interests, 

understanding and reactions– well, OK, right; 
2 Speaker’s thought transition markers to let L know how 

S thinks of the flow of the conversation (S’s thought 
transition signals– so, actually, anyway)

3 Speaker’s asking for L’s agreement: you know
4 Speaker’s paraphrasing signal, when L shows 

misunderstanding or non-understanding– I mean
Paralinguistic signals: eye contacts, facial expressions 
(smiles/laughter), gestures, noises and echoing and 
repetitions
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Number of Conversation Management 
Discourse Markers (CMDM)

Table 3  The number of CMDM 
              (words and expressions) per f ive minutes

well 0 5 3
OK 2 1 1
right 0 0 0

you know 1 4 1
I mean 0 0 0
so 2 9 2

actually 0 1 0
anyway 0 0 0

TOTAL 5 20 7

JHS  Filipinos  NS  
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Number of Conversation Management Discourse 
Markers (without words) per five minutes

Table 4  The number of CMDM 
                        (without words) per f ive minutes

eye contact 1 11 13
facial expression 0 5 0
smile/ laughter 7 13 3
gesture 118 11 59
    hand gesture (39) ( 7) (30)
    nod (60) ( 4) (25)
    touching oneself (19) ( 0) ( 4)
noise 73 53 36
    mmm, umm (39) ( 5) ( 0)
    ah, eh, uh (12) (10) (16)
    oh (11) (20) ( 6)
    yeah (11) (18) (14)
repetition 19 4 4

JHS Filipinos NS
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Eye contacts

Japanese students never cast their eyes 
aside, nor do they show obvious eye 
contacts.  They try to show that they are 
always interested in their partners’
speech; on the other hand, they seem to 
be uneasy about looking into someone’s 
eyes. NS and Filipinas use eye contacts 
frequently and at ease.
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Number of Conversation Management Discourse 
Markers (without words) per five minutes

Table 4  The number of CMDM 
                        (without words) per f ive minutes

eye contact 1 11 13
facial expression 0 5 0
smile/ laughter 7 13 3
gesture 118 11 59
    hand gesture (39) ( 7) (30)
    nod (60) ( 4) (25)
    touching oneself (19) ( 0) ( 4)
noise 73 53 36
    mmm, umm (39) ( 5) ( 0)
    ah, eh, uh (12) (10) (16)
    oh (11) (20) ( 6)
    yeah (11) (18) (14)
repetition 19 4 4

JHS Filipinos NS



(c) 2004  M. Nakano & J. Negishi, Waseda University Digital Campus Consortium

Facial expressions

The Filipinas use more facial 
expressions and smiles/laughter than the 
other two groups.  They seem to prefer 
to show their understanding, agreement, 
interests through facial expressions.  
They smile even when the topic is 
serious.  The JHS do not show their 
feelings on their faces unless the topic 
makes them laugh.
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Number of Conversation Management Discourse 
Markers (without words) per five minutes

Table 4  The number of CMDM 
                        (without words) per f ive minutes

eye contact 1 11 13
facial expression 0 5 0
smile/ laughter 7 13 3
gesture 118 11 59
    hand gesture (39) ( 7) (30)
    nod (60) ( 4) (25)
    touching oneself (19) ( 0) ( 4)
noise 73 53 36
    mmm, umm (39) ( 5) ( 0)
    ah, eh, uh (12) (10) (16)
    oh (11) (20) ( 6)
    yeah (11) (18) (14)
repetition 19 4 4

JHS Filipinos NS
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Gestures

The NSs use hand gestures to illustrate 
what they are saying.  The JHS use as 
many hand gestures as the NS and 
many more than the Filipinas.  Are 
Japanese students imitating NSs?  
Should we recommend our students to 
use hand gestures, as the NS do?
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Nods among NS and Fillipinas

The NS nodded naturally on several 
occasions to show their understanding, 
agreement and/or interest in the topic.
The Filipinas not only seldom nod, but 
also cast their eyes aside while another 
speaker is talking.  They show their 
interests by their facial expressions, or 
‘Oh!’ rather than nodding.
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Nodding among the JHS

The JHS nod more than twice as many 
as the NS and fifteen times as many as 
the Filipinas. 
The JHS nod in order to show that they 
are listening to their partner with great 
interest → backchannels + reactive 
tokens
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Frequent nods and misunderstanding

Frequent nods and ‘yes’ is a characteristic 
feature of Japanese English.  Both nodding 
and ‘yes’ is a signal saying that we are 
attending to your talk.  In this sense, our nod 
or ‘yes’ is similar to NS’s ‘uh, uh’, a form of 
backchannels.  But frequent nodding or ‘yes’
seems to NS that we are implicitly saying ‘I 
know it already; hence it implies no need to 
talk or your talk is uninteresting.’
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Touching oneself

The JHS frequently touched their hair, faces, 
arms, neck or clothes  -- also seen among 
Koreans.
The JHS touched their body while they are 
talking or when they are about to talk as if they 
want to reduce tension of holding the floor or 
in taking their turn.
The Filipinas did not touch themselves at all; 
they remained stiff and still.
The NS touched their arms, in holding their 
arms.
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Noises

NS used ‘ah, eh, uh and erm’: either 
backchannels (uh), showing surprise 
(ah) or linguistic planning (eh, erm).
The Filipinas repeatedly used ‘oh’; three 
times as many as the NS and twice as 
many as the JHS.  They use ‘oh’ to show 
agreement or interest instead of nodding. 
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Japanese favorite noise: ‘mmm’

The JHS use ‘mmm’ nearly forty times more, 
compared with the Fillipinas’ five and the NS none.

Speaker’s ‘mmm’ in Japanese is a colloquial form of 
‘hai’(yes) [ the recent trend: self-confirmation or self-
checking] and `mmmm’ is also used as a filler for 
linguistic planning when they are thinking what to say 
next.

‘mmm’ is also used in the Listener’s mode; it 
expresses agreement and/or interest; or prolonged 
‘mmmm’ expresses some doubt or disagreement with 
rising intonation.
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Echoing and Repetition

Functions of repetition and echoing: Ls 
express surprise or confirm Ss’ idea.
NS and Filipinas repeat two to four words.
The JHS repeat one or two words.
JHS’s overuse of repetitions is confirmed in 
Murata(1994).  Japanese use of repetitions 
tends to express understanding, agreement  
and/or interest.
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Japanese learners in general tend to use shorter 
segments, repetitions, fillers and other noises much 
more than NSs and their length of pauses is shorter 
and they pause less often, as if they feel pressurized 
to speak faster. This suggests that our image of NS 
fluency is to produce sounds constantly and rapidly; 
i.e., ‘the fluent speaker speaks very fast without any 
pause.’ This is true among some American speakers.  
But it is difficult to adjust our native speech habits.  
Slow speakers of Japanese are allowed to speak 
English slowly and vice versa.
Learners’ image of ‘fluency’ might have a bad 
influence on their performance.  
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So, as I said before, EIL pedagogy 
requires two principles:

In order to facilitate efficient communication, 
we should respect Grician maxims: maxim of 
quality, maxim of quantity, maxim of relevance 
and maxim of manner.
In order to maintain good relationship with 
other partners (see in Lecture 2 Japanese 
English at the junior high school level), we 
should encourage our students to master 
politeness principles: don’t impose, give 
options and make your receiver feel good.


